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The inability of a pupil to read satisfactorily at
his age and grade level was brought to the attention of
educators sometime between 1925 and 1930. Since that
time, the retarded reader has been of increasing concern
among reading specialists and teachers in general. There
has also been an increasing awareness of the importance of
providing adequate programs in the schools of the nation
in an effort to alleviate this reading problem.^ Even
though educators are aware of the necessity of proper
training and guidance for retarded readers, there is a
shortage of specialized reading teachers in our schools.
Faye M. Klingmeyer says:
Because few schools have remedial
reading teachers, the librarian may be the
last representative of culture via the
written word able to reach such students
who in high school are still a "captive”
iLucile F. Fargo, The Library in the School (Chicago:
American Library Association, 1947), p. 33, quoting W. S.
Gray, "Social and Educational Changes Affecting the Library."
In the National Society for the Study of Education. Forty-




audience. If the high school librarian
fails to reach them, they will become
members of that vast horde of adult non¬
readers who are of such concern to our
social scientists.1
The school librarian's duty to perform services
which are conducive to the improvement of the reading
ability of all pupils and to provide reading materials
which are suitable for all levels of interest, needs,
and abilities are particularized under the heading
"Reading and Reading Guidance" in the Standards for
School Library Programs.^ These reading and reading
guidance principles seem to imply that the librarian
is responsible for providing reading guidance programs
for retarded readers whether a remedial reading teacher
is or is not employed in a particular school system.
The concept that the librarian can help effect reading
success for retarded readers is supported by a study
which was made to determine the effectiveness of a library
program for the lowest achieving group in the Bristol
Township School Library District, Bristol, Pennsylvania.^
^Paye M. Klingmeyer, "Role of the High School Librarian
in Remedial Reading and Work with the Gifted," Wilson Library
Bulletin, XXXV (January, 1961), 374.
^American Association of School Librarians, Standards
for School Library Programs (Chicago: American Library
Association, I960), pp. 15-16.
3Griff L. Jones, "An Experiment in Library Instruction
for the Retarded," Wilson Library Bulletin, XXX7 (January,
1961), 377.
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In pointing out the effectiveness of this library pro¬
gram, Griff L. Jones says:
The immediate results of this instructional
program in library services to the retarded were
so satisfactory that it would seem to indicate
that further study with these groups is needed
and that librarians should try to reach them
whenever possible.^
Since the library is, seemingly, one instrument by
which the retarded reader can achieve reading success, it
is essential that the librarian have a general knowledge
of the kinds of books that should be included for him in
the book collection. Books for retarded readers should
be attractive in format; the content should be concrete,
tangible, simple, full of personal examples, informal, of
high interest in subject matter, and varied.2 Edward W.
Dolch suggests that one should select books that will
help the retarded reader move from his present level of
reading ability to the highest reading level that he is
capable of reaching.^ Selecting the right book for the
retarded reader is very essential for reading progress.
Books that are obviously written for younger children
^Ibid.
^Klingmeyer, op. cit., p. 375.
^Edward William Bolch, A Manual for Remedial Reading
(Champaign, Illinois: Garrard Press, 1945), p, 49
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should not be selected for retarded readers no matter
how badly retarded they might be.^
Examples of unwise selections of books for retarded
readers are found in many school libraries today. In
addition to knowing what the format and content of books
for retarded readers should be, it is necessary that the
librarian have access to personal information that would
provide a knowledge of the various degrees of the pupils'
reading abilities.2
The responsibility for providing books for retarded
readers, the care with which the books must be selected,
and the necessity of knowing the degrees of reading
ability represented, make it imperative that the librarian
study carefully reading test scores of the retarded pupils,
and that the librarian examine and appraise the existing
book collection to determine whether or not individual
reading needs are being met.
Statement of the Problem
One of the primary causes of unsatisfactory student
achievement in academic subjects is a deficiency in reading
^George D. Spache, Good Reading for Poor Readers
(Champaign, Illinois: Garrard Press, 1962), p. 13.
^American Association of School Librarians, op. cit.,
p. 16.
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skills.1 This deficiency in reading skills is apparent
among the pupils of the Fosters Grove High School at
Cherokee Springs, South Carolina. According to the
principal of the Fosters Grove High School,^ an existing
problem among the pupils was noted by the faculty after
having observed for several years the exceedingly large
nuiriber of student failures in three or more of the academic
subjects.
in checking the academic records of the pupils, it
r*
was found that the greatest number of student failures
were in social science, English, science, and French
courses. There were fewer failures in agriculture, home
economics, typing, and physical education.^ In view of
these findings the school administration decided in 1963
to administer both the California Achievement Test, Junior
High Leveland the California Test of Mental MaturityS
^Edwin Mingoia, "Improving the Reading of Academically
Untalented Students," English Journal, XLIX (January, 1960),
27.
^Interview with Leonard H. Patton, Principal, Fosters Grove
High School, October 12, 1962.
3
Student Permanent Record Cards, Fosters Grove High
School, 1958-1962.
^California Achievement Test, Junior High Level, (Los
Angeles: California Test Bureau, 1962).
^California Test of Mental Maturity, (Los Angeles:
California Test Bureau, 1962).
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to the eighth and ninth grade pupils to determine the
degree of reading retardation and the mental abilities
of the pupils.
Although the results of the California Achievement
Test, Junior High Level^ substantiate the fact that there
is a reading problem among the pupils of the Fosters Grove
High School, no provision has been made to combat this
deficiency in reading shills. Thus, it has become the
responsibility of the librarian to provide proper reading
guidance for these pupils.
Due to the fact that the results of the California
2
Achievement Test, Junior High Level revealed that 83 per
cent of the pupils who took the test were reading below
their chronological grade placement expectancy, and due
to the fact that the results of the California Test of
Mental Maturity^ revealed that the mental ages of 73 per
cent of the pupils were below the chronological age grade
placement expectancy and because the library books were
selected by the Coordinator of Classroom Instruction for
^California Achievement Test, Junior High Level,
op. cit.
2ibid.
3california Test of Mental Maturity, op. cit.
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School District Nioiriber II, it is necessary that the
existing book collection be examined carefully to de¬
termine whether or not the books were selected with the
needs of the pupils in mind.
As a deficiency in reading skills has a direct
bearing on student failures in academic subjects,^
environmental factors have a similar bearing on the
students' deficiencies in reading skills.^ Because 83
per cent of the pupils who took the California Achievement
Test, Junior High Level^ were retarded readers, it is
necessary that a brief description of the Posters Grove
High School community and its pupils be presented.
Description of Spartanburg County, South Carolina
Fosters Grove High School, vdiich is 10 miles north
of Spartanburg, is located in the rural farm community of
Cherokee Springs in Spartanburg County, South Carolina.




^California Achievement Test, Junior Hicfh Level,
op. cit.
"^Brief Facts About Spartanburg, South Carolina
(Spartanburg: Chamber of Commerce, 1963), p. 1.
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According to the 1960 Census,^ the rural farm
population of Spartanburg County was 9,800. Of this
number 7,627 or 77 per cent were whites, 2,168 or 22
per cent were Negroes, and 5 or 1 per cent were individuals
of other races. The number of children totaled 3,821
or 39 per cent of the rural farm population while the
adult rural farm population was 5,979^ or 61 per cent.
The occupational distribution of the rural farm
population was as follows: 925 or nine per cent of the
rural farm population were operative and kindred workers,
907 or nine per cent were farm and farm managers, 442 or
five per cent were farm laborers, 320 or three per cent
were craftsmen and kindred workers, 165 or two per cent
were private household workers, 153 or two per cent were
laborers, and 1,029 or 10 per cent of the rural farm
population were employed at various other occupations.
The total number of the employed rural farm population
was 3,941 or 40 per cent. The total number of the rural
farm population that was unemployed and not in the labor
^U. S. Dept, of Commerce, Census of Pupulation, 1960,
South Carolina, "General, Social and Economic Characteristics,
(Washington: U. S. Government Printing Office, 1962), p. 186.
^Ibid., 182.
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force was 3,348 or 34 per cent, the total number of
children unemployed was 2,511 or 26 per cent of the
rural farm population.
The median family income of the rural farm popula¬
tion was 3,082 dollars. The median school years completed
by the total population was 8.3 years. The median school
years completed by Negroes was 6.3 years (see Table 1).
The major industrial plants and agricultural crops
in Spartanburg County, as quoted from Brief Facts About
Spartanburg, South Carolina,^ are textile mills, various
other manufactories, peaches, and cotton. Textile
products manufactured in the county have an approximate
annual value of 293,000 dollars. Other manufactured
products such as timber products, clothing, powered
V
metal products, fertilizer, and nximerous other products,
are valued about 62,000,000 dollars annually. The county's
peach crop has an approximate annual value of 5,000,000
dollars. Cotton, another important cash crop, has an
approximate value of 1,200,000 dollars (see Table 2).
The major occupation for Negroes in the Fosters Grove
School community was peach farming which provided work for
^Brief Facts About Spartanburg, South Carolina, op. cit.
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TABLE 1
DISTRIBUTION OF RURAL FARM POPULATION







Operative and kindred workers. 925 9
Farm and farm managers 907 9
Farm laborers 442 5
Craftsmen and kindred workers. 320 3
Private household workers .... 165 2
Laborers 153 2
Other 1,029 10
Total employed 3,941 40
Unemployment Status
Unemployed and not in labor
force 3,348 34
Children unemployed 2,511 26
Total 9,800 100
Financial and Educational Status
Median family income $3,082 • • •
Median school years completed
by total population 8.3 • • •
Median school years completed
by Negroes 6.3 • • •
TABLE 2
MAJOR INDUSTRIJyii PLANTS AND AGRICULTURAL CROPS IN









the citizens throughout the year. Other occupations of
Negroes in the community were as follows: textile work,
domestic work, unskilled work, brick masonry, and pro¬
fessional work. There were 133 peach farm workers, 54
textile workers, 53 domestic workers, 51 unskilled workers,
four brick masons, and five professional .workers^ (see
Table 3).
TABLE 3










, Description of Fosters Grove High School
There are seven school districts in Spartanburg County.
Fosters Grove High School is in District Nuiriber II. The
communities vhich make up District II are: Monks Grove,
Holden Chapel, Smith Line, Little Africa, Cherokee Springs,
Chesnee, Boiling Springs, and Route 7, Spartanburg, South
Carolina. The only institutions in these communities, other
than schools, are churches. Neither public nor private
^Student Registration File, 1962-1963.
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recreational facilities are available for the people
residing in the iiranediate area.
The administrative staff of Fosters Grove High
School consists of a district superintendent, a coordina¬
tor of classroom instruction, and a principal. There are
15 teachers including the teacher-librarian, who serve
the 327 pupils in grades eight through 12.^ The physical
plant consists of nine regular classrooms, an auditorium,
a gymnasium, a cafeteria, and a library.
The library quarters at the Fosters Grove High
School include a reading room, a work room, and a con¬
ference room. The present library staff consists of a
teacher-librarian and 12 student library assistants.
Presently, the library houses 2,224 books^ arranged
according to the Dewey Decimal Classification System. The
n^amber of books meets the quantitative standards as recommend-
ed by the South Carolina Department of Education.'^
^Interview with Leonard H. Patton, op. cit.
^Fosters Grove High School Library Accession Record,
1962-1963.
^South Carolina State Department of Education.
Standards for Accredited High Schools of South Carolina




In view of the fact that no provision has been
made for special education in the curriculum of Fosters
Grove High School, and in light of the fact that the
results of the California Achievement Test, Junior High
Level^ revealed a reading disability among the pupils,
the investigator felt the need for an evaluative appraisal
of the book collection of the Fosters Grove High School
Library.
The purposes of this study are: (1) to identify
the retarded readers of Fosters Grove High School; (2)to
evaluate the book collection to determine whether or not
it has materials which would help or encourage retarded
readers; and (3) to discover the weaknesses and strengths
of the collection.
Methodology
The data for this study were obtained by several
steps: (1) In order to secure materials which were related
to the problem of this study, the following reference tools
were examined: Library Literature,^ Library Quarterly,^
^California Achievement Test, Junior High Leyel,
op. cit.
^Library Literature (New York: Wilson, 1949-1963).
^Library Quarterly (Chicago: University of Chicago
Press, 1950-1962).
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Thesis file in the Trevor Arnett Library, The Education
Index,1 and the Encyclopedia of Educational Research.^
(2) Other background data were obtained from
personal interviews with the principal of the school,
student records, and library records.
(3) Fifty-eight eighth grade pupils and 52 ninth
grade pupils were used as samples in this study and
were chosen with the hope that from them conclusions
could be drawn about the whole school population.
(4) An analysis of scores made by these eighth
and ninth grade pupils on the California Achievement
Test, Junior High Level,^ and the California Test of
Mental Maturity^ was made for the purpose of identifying
retarded readers. The scores of 91 of the 110 eighth
and ninth grade pupils were used; the scores of 19
pupils were eliminated because six of the eighth grade
^The Education Index (New Yorks Wilson, July, 1947-
June, 1962).
^Chester W. Harris (ed.). Encyclopedia of Educational
Research, (3rd ed.; New York: Macmillan, 1960).
3
California Achievement Test, Junior High Level,
op. cit.
^California Test of Mental Maturity, op. cit.
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pupils and 13 of the ninth grade pupils failed to take
one of the two tests administered. The scores from the
California Achievement Test, junior High Level^ and the
California Test of Mental Maturity^ were used to determine
the reading achievement and the mental abilities of the
pupils.
(5) Gateways to Readable Books by Ruth Strang^
and Good Reading for Poor Readers by George Spache,^ were
consulted to secure authoritative book lists for retarded
readers.
The shelf list of the Posters Grove School Library
was compared with materials from the above mentioned lists
in order to determine whether the titles appearing in the
collection have been included or recommended in these
lists.
^California Achievement Test, Junior High Level,
op. cit.
^California Test of Mental Maturity, op. cit.
3Ruth Strang, Ethlyn Phelps and Dorothy Withrow,
Gateways to Readable Books (New York: Wilson, 1958).
^Spache, op. cit.
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(6) The book collection was examined in terms
of the reading needs of the pupils by comparing the
reading levels of the retarded readers with the reading
levels indicated for the books which are included in
the collection.
On the basis of these findings, various strengths
and weaknesses of the book collection were discovered.
(7) Conclusions vdiich were drawn from the findings
of this study along with suggestions for improving exist¬
ing weaknesses in the book collection to meet the needs
of the retarded readers are presented in the final
chapter.
CHAPTER II
DESCRIPTION OP THE FOSTERS GROVE
HIGH SCHOOL STUDENTS
The purpose of this chapter is to present a des¬
criptive analysis of the chronological, mental, and
reading age data of 91 of the 110 eighth and ninth grade
pupils, who were used as samples in this study, in order
to identify those pupils whose reading achievement was
below the eighth and ninth grade levels. These pupils
are described as retarded readers in this study.
To identify these retarded readers the scores from
the California Achievement Test, Junior High Level^ and
the California Test of Mental Maturity^ were examined to
determine the reading achievement and the levels of mental
maturity of the pupils. The data with regards to the
chronological, mental, and reading ages and grade levels
of the eighth and ninth grade pupils are presented in
the following discussion.
^California Achievement Test, Junior High Level,
op. cit.
‘^California Test of Mental Maturity, op. cit.
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By administering intelligence tests along with
achievement tests at transitional points in the pupils'
school history,^ one can predict with remarkable
accuracy the academic achievement to be expected from
these pupils throughout their school training period.^
However, it has been theorized that the intellectual
functioning of many children from low socio-economic
environments may be improved provided they are later
exposed to rich learning environments.^ The fact that
the pupils of Fosters Grove High School remain in the
same low socio-economic environment and the same school
environment without any provisions being made to im¬
prove the reading skills of the pupils permits one to
predict that very little improvement will be made in their
intellectual and academic growth. Therefore, by using the
achievement and the mental maturity test scores of the
eighth and ninth grade pupils of Posters Grove High
School, one can draw fairly accurate conclusions about
the reading achievement to be expected. Having a knowledge
of the reading levels of the pupils of Fosters Grove High
^C. C. Ross, Measurement in Today's Schools (New York:
Prentice-Hall, 1947), p. 194.
^Raleigh Schorling, Student Teaching (New York:
McGraw-Hill, 1949), p. 330.
^William B. Ragan, Modern Elementairy Curriculum
(New York: McGraw-Hill, 1949) , p. 330.
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School enables one to determine whether or not the book
collection is meeting the reading needs of the pupils,
and it also enables one to provide proper reading
guidance for these pupils. But before remedial reading
guidance can be prescribed, it is first necessary to
identify those pupils who are in need of this guidance
by determining the reading levels of the concerned
pupils.^ It is for this reason that the following
analysis was made.
Chronological Age Data of the Eighth Grade Class
The chronological ages of the 52 eighth grade
pupils ranged from 12 to 17 years. There were 24
pupils whose ages ranged from 14 to 17 years and these
pupils were considered as being retarded on :.the basis
of their chronological age and grade placement expectancies.
One of the pupils was 17 years old, one was 16 years old,
four were 15 years old, and 18 were 14 years old. Twenty-
six, or 50 per cent of the eighth grade class, were 13
years old, and these pupils were considered as having
made normal progress since their chronological ages
^Glenn Myer Blair, Diagnostic and Remedial Teaching
in Secondary Schools (New York: Macmillan, 1950), p. 20.
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corresponded with their grade placement. Two of the
eighth grade pupils were 12 years old; these two pupils
were accelerated by one grade level above their chronologi¬
cal age and grade placement expectancies (see Table 4).
TABLE 4








17 12 1 2
16 11 1 2
15 10 4 8
14 9 18 35
13 8 26 50
12 7 2 3
Total 52 100
A more vivid chronological description of the eighth
grade class is presented in the following categorical
distribution graph (see Figure 1). This graph is divided
into three sections according to the following categories:
accelerated, normal, and retarded. The number and the
percentage is shown for each category.
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Fig. 1.—Categorical distribution of the eighth grade class,
Chronological Age Data of the Ninth Grade Class
The chronological ages of the 39 members of the ninth
grade class ranged from 14 to 17 years. Twenty-two or 56
per cent of the ninth grade pupils whose ages ranged from
15 to 17 years were chronologically retarded on the basis
of their chronological age and grade placement expectancies.
One of the pupils was 17 years old, six were 16 years old,
and 15 were 15 years old. Seventeen, or 44 per cent of
the ninth grade pupils, were 14 years old; their chronologi¬
cal grade placement was normal. There were no ninth grade
pupils with a chronological age expectancy below the ninth
grade level, therefore there were no chronologically
accelerated ninth grade pupils (see Table 5).
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17 12 1 3
16 11 6 15
15 10 15 38
14 9 17 44
Total *.. 39 100
Figure 2 is a graphical presentation of the ninth
grade chronological age data according to two categories
normal and retarded,.
Fig. 2—Categorical distribution of the ninth grade class
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A comparison of these data with the eighth grade
class data presented in Figure 1, shows that 46, or 51
per cent of the 91 eighth and ninth grade pupils, were
chronologically retarded according to their age-grade
placement expectancies. Forty-three, or 47 per cent of
the 91 eighth and ninth grade pupils were considered as
having made normal progress, and only two, or two per
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Fig. 3.—Categorical distribution of the eighth and
ninth grade pupils.
Mental Age Data of the Eighth Grade Class
According to the California Test of Mental Maturity,!
the mental ages of the eighth grade class ranged from eight
to 14 years. The median mental age of the eighth grade
class was 12 years. Eight, or 16 per cent of the eighth
grade pupils, had mental ages of 14 years. These eight
eighth grade pupils were mentally accelerated by one grade
level. Ten, or 19 per cent of these pupils, had mental
ages of 13 years, or their mental ages were equivalent
^California Test of Mental Maturity, op. cit.
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to the eighth grade level. Nine, or 19 per cent of
these pupils, had mental ages of 12 years. Eleven,
or 21 per cent of these pupils, had mental ages of 11
years, four, or eight per cent, had mental ages of 10
years, eight, or 16 per cent had mental ages of nine
years, and two, or three per cent of these eighth grade
pupils had mental ages of eight years. These 34, or
65 per cent of the eighth grade pupils, had mental ages
below their chronological age and grade placement
expectancies (see Table 6).
TABLE 6







14 9 18 16
13 8 20 19
12 7 9 17
11 6 11 21
10 5 4 8
9 4 8 16
8 3 2 3
Total 52 100
Median 12 • • •
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A categorical description of the eighth grade
class according to their mental age data is presented
in Figure 4. This graph shows that the level of mental
maturity in the eighth grade class was low. Only 16
per cent of the pupils were mentally accelerated, and
only 19 per cent were normal.
Fig. 4. — Categorical distribution of the eighth
grade class according to their mental age data.
Mental Age Data of the Ninth Grade Class
The mental ages of the ninth grade class ranged
from nine to 16 years. The median mental age of the
ninth grade class was 11 years. Two, or five per cent
of the ninth grade pupils, had mental ages of 16 years,
and one pupil had a mental age of 15 years. These
three pupils were mentally accelerated according to their
27
mental age and grade placement expectancies. Four/ or
10 per cent of these ninth grade pupils, had mental
ages of 14 years. The mental ages of these four pupils
corresponded with the mental and chronological age and
grade placement expectancies of 14 year olds or the
ninth grade level. Five, or 13 per cent of the ninth
grade pupils, had mental ages of 13 years. Seven, or
18 per cent, had mental ages of 12 years, 12 or 31
per cent had mental ages of 11 years, six or 15 per cent
had mental ages of 10 years, and two or five per cent of
the pupils had mental ages of eight years. These 32
pupils were mentally retarded (see Tahle 7).
TABLE 7







16 11 2 5
15 10 1 3
14 9 4 10
13 8 5 13
12 7 7 18
11 6 12 31
10 5 6 15
9 4 2 5
Total 39 100
Median 11 • • •
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The categorical distribution of the ninth grade
pupils was as follows: accelerated, eight per cent;
normal, 10 per cent; retarded, 82 per cent. These
data are shown in Figure 5.
Fig. 5.—Categorical distribution of the ninth grade
class according to their mental age data.
Comparing the eighth and ninth grade mental age data,
one sees that 11 or 12 per cent of these 91 pupils had
mental ages above the eighth and ninth grade levels, 14
or 15 per cent of the mental ages of this group were equiva¬
lent to the eighth and ninth grades. These data for both
classes are presented in Figure 6 according to the follow¬
ing categories: accelerated, normal, and retarded. Based
on the data which are shown in Figure 6, these 91 eighth
29
and ninth grade pupils were seriously retarded mentally.
It seems that with these low levels of mental maturity
very little academic achievement could be expected from
these pupils.
Fig. 6. — Categorical distribution of the eighth and
ninth grade class data according to their mental age data.
Reading Age Data of the Eighth Grade Class
According to the California Achievement Test, Junior
High Levelthe reading age levels of the eighth grade
class ranged from 10 to 14 years. The median reading
age level of the eighth grade class was 11 years. Six,
or 12 per cent of the eighth grade pupils, had a reading
age of 14 years, or they were reading at the ninth grade
level. These six pupils were considered as being accelerat¬
ed in reading by one grade level above their grade place¬
ment. Four or eight per cent of the eighth grade pupils
^California Achievement Test, Junior High, op. cit.
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had a reading age of 13 years, or they were reading at
the eighth grade level. Fifteen or 29 per cent of the
pupils had a reading age of 12 years, or they were read¬
ing at the sixth grade level, and 10 or 19 per cent had
a reading age of 10 years, or they were reading at the
fifth grade level. These 42, or 80 per cent of the eighth
grade class, had reading age and grade levels below the
eighth grade (see Table 8).
TABLE 8







14 9 6 12
13 8 4 18
12 7 15 29
11 6 17 32
10 5 10 19
Total 52 100
Median 11 V • •
A graphical distribution of the eighth grade class
reading data is presented in Figure 7. This graph presents
a vivid description of the eighth grade class according
to their reading data. According to the data presented
in Figure 7 and Table 8, there is a serious reading
31
problem among the eighth grade pupils. The range of reading
retardation was two years or from the fifth to the seventh
grade levels. Those 15 pupils who had reading ages of 12
years were retarded by one grade. The lowest level of
reading retardation among the eighth grade pupils was
evidenced by 10 pupils whose reading ages were 10 years,
or their reading ages were equivalent to the fifth grade
class level. These 10 pupils were retarded by three grade
levels below the eigth grade. The extent of reading
acceleration was one grade level above the eighth grade.
There were only four pupils whose reading scores were
equivalent to the eighth grade.
Fig. 7. — Categorical distribution of the eighth
grade class reading data.
Reading Age Data of the Ninth Grade Class
The reading age levels of the ninth grade class ranged
from 10 to 15 years, or from the fifth to the tenth grade.
32
The median reading age level of the ninth grade class was
11 years or sixth grade. Two, or five per cent of the
ninth grade pupils, had a reading age of 15 years or
tenth grade. These two pupils were accelerated in
reading by one grade above their grade placement. Three,
or eight per cent of the pupils, had a reading age of
14 years, or they were reading at the ninth grade level.
Two, or five per cent of the pupils, had a reading age
of 13 years, or they were reading at the eighth grade
level. Eleven, or 28 per cent of the pupils, had a
reading age of 12 years, or they were reading at the
seventh grade level. Twelve, or 31 per cent, had a
reading age of 11 years, or they were reading at the
sixth grade level, and nine, or 23 per cent of the ninth
grade pupils had a mental age of nine years, or they
were reading at the fourth grade level. These 34, or
87 per cent of the pupils were reading below the ninth
grade (see Table 9).
The greatest number of these ninth grade pupils
were retarded in reading. As was shown in the eighth
grade class analysis, a serious reading difficulty was
prevalent among these ninth grade pupils. The lowest
level of reading retardation among these ninth grade
pupils was the fifth grade. Those pupils whose reading
33
TABLE 9







15 10 2 5
14 9 3 8
13 8 2 5
12 7 11 28
11 6 12 31




Median 15 • • •
age was 13 years or eighth grade were retarded by one grade
below the ninth grade. The extent of reading acceleration
was one grade above the ninth grade, and only three pupils
had a reading age equivalent to the ninth grade. Figure
8 presents a more vivid picture of the ninth grade pupils.
Fig. 8.—Categorical description of the ninth grade
class according to their reading data.
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Seven, or eight per cent of the 91 eighth and
ninth grade pupils, had reading age-grade placement
expectancies above the eighth and ninth grade levels.
Eight, or nine per cent of the 91 pupils, were reading
at the eighth and ninth grade levels, and 76, or 83
per cent of the 91 pupils, were reading at grade levels
below the eighth and ninth grades. The following graph
presents a categorical description of the 91 pupils,
who were used as samples in this study, on the basis
of their reading data (see Figure 9).
//wmU’L
Fig. 9. — Categorical distribution of the eighth
and ninth grade class according to their reading achievement.
Summary
The median chronological age of the eighth grade
class was 13 years, the median mental age of the eighth
grade class was 12 years, and the median reading age of the
eighth grade class was 11 years or sixth grade.
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The median chronological age of the ninth grade
class was 15 years, the median mental age of the ninth
grade class was 11 years, and the median reading age
of the ninth grade class was 11 years or sixth grade.
The median chronological age of the 91 pupils was
14 years, the median mental age of the 91 pupils was
12 years, and the median reading age of the 91 pupils
was 11 years or sixth grade. The reading ages of the
91 pupils ranged from 10 to 15 years or sixth grade.
The reading ages of the 91 pupils ranged from 10 to 15
years, or from the fifth to the tenth grade.
In conclusion the level of mental maturity was
low among the 91 eighth and ninth grade pupils, and a
serious reading difficulty was prevalent among these
pupils. The reading retardation was accompanied by low
levels of mental maturity.
CH2^PTER III
EVALUATION OF THE FOSTERS GROVE HIGH SCHOOL LIBRARY
BOOK COLLECTION IN TERMS OF ITS ACCOMMODATION
FOR RETARDED READERS
The purposes of this chapter are to report the re¬
sults of: (1) the evaluation of the Fosters Grove High
School Library vhich was made in order to determine
whether or not it has materials which would help or
encourage retarded readers; and (2) the attempt to dis¬
cover the weaknesses and strengths of the collection.
One of the greatest problems of those
who direct remedial-reading programs in
secondary schools is that of finding materials
which are suitable to use with pupils who are
severely retarded in reading proficiency.
Books which can be read with interest and pro¬
fit by extremely deficient readers at the high
school level are difficult to find and are
urgently needed.^
In order to determine whether or not the book collection
of Fosters Grove High School Library had materials which
could help or encourage retarded readers, the shelf list
^Glenn Myer Blair, ”One Hundred Books Most Enjoyed
by Retarded Readers in Senior High School,** English Journal,
XXX (January, 1941), 42.
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of the library was compared with materials listed in
Gateways to Readable Books,^ and Good Reading for Poor
Readers.2 The books, which were included in the library
book collection and recommended by the above reference
bibliographies, were also examined in terms of the read¬
ing needs of the pupils by comparing the reading levels
of the retarded readers with the reading levels indicated
for the books. The weaknesses and strengths of the
collection were determined on the basis of the findings
of this study.
Description of Materials Included in the
Collection for Retarded Readers
The materials which were listed in the two biblio¬
graphies for retarded readers were arranged according
to sevelTal broad headings. The first heading in each
bibliography has been combined into one for the purpose
of bringing similar materials under a single heading.
It has been listed as "Readable Trade Books." The other




been retained as were listed. They were: "Adapted and
Simplified Materials," "Reading Textbooks," and "Books
in Series."
A description of the materials, which were included
in the Fosters Grove High School Library book collection,
were given to provide an insight into the book collection
for retarded readers. The books which were listed under
the heading "Readable Trade Books" were not written or
simplified for retarded readers, but the format, vocabulary,
interest and reading levels of the books appealed to slow
learners as well as to other pupils. The materials listed
under this heading have been further classified according
to subjects. The books which have been adapted from the
original versions are believed by some authors to be
motivational for the improvement of comprehension, read¬
ing interest, and reading skills in retarded readers. The
Fosters Grove High School Library had one series of adapted
books in the book collection — Globe Readable Classics.
These books presented stories which have been re-written
in an easy and interesting style. The Globe Readable
Classics have been adapted from the original versions
and written to be read by pupils from the fifth grade
level through high school. The materials which were
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listed under the heading "Reading Textbooks" were
designed to provide reading therapy for poor readers.
The books, which were in a series, were written for
retarded readers and are believed to be valuable in
promoting reading interest among retarded and reluctant
readers by introducing them to a variety of subjects
which have appealed to slow readers. Careful attention
has been given to the readability levels of these series
books, and they can be read easily and enjoyably by
pupils of low levels of reading ability.
A wide variety of series books were recommended by
the two bibliographies used as checklists in this study.
A description of the series books which were included in
the Fosters Grove High School Library book collection was
presented to provide a knowledge of the various subjects
that were represented by these series books. The "Child¬
hood of Famous Americans Series" was written to present
interesting childhood stories about famous Americans.
These books were written for pupils in grades four through
five. The "Dolch Basic Vocabulary Books" presented stories
of folklore, Indian tales, and true stories. The reading
level of these books varied from grades one through two.
The "How and Why Wonder Books," a science series, were
written for upper elementary and junior high school pupils.
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The "Landmark Books" were written to present authorita¬
tive accounts of well-known people, places, and events
in American history and were written for pupils from grades
four through six. The "Life in America Series" was
written for pupils at the fifth grade level. Interesting
stories pertaining to the various geographical areas of
this country were presented in these books. The "Life
in Europe Series" books were designed for pupils at the
sixth grade level, ^hey were written to present informa¬
tive stories about the countries and people of Europe.
The "Signature Books" were designed to present interesting
biographies of famous people; they are easily read by
pupils from grades four through six. The "We-Were-There
Books" were written for pupils in grades five through
seven. In these novels are depicted major events in
American and European history. These descriptions of the
different types of materials which were included in the
Fosters Grove High School Library for retarded readers
were based on descriptions presented in Gateways to




Evaluation of Materials included in the
Collection for Retarded Readers
According to the Fosters Grove High School Library
shelf list, there were 2,224 books in the collection. Of
the 2,224 books, 401 were books for retarded readers. Of
the 401 books for retarded readers, there were five
books vhich could be classified as "Reading Textbooks."
These five books constituted one per cent of the books
included in the collection for retarded readers. "Adapted
and Simplified Materials" made up nine per cent of the
book collection. There were 37 titles included in this
group. These books were the "Globe Readable Classics."
One hundred-twenty-one books, or 31 per cent of the books
in the collection for retarded readers, could be classified
as "Readable Trade Books." Five books of this group were
books on personality, 14 were books on careers, 26 were
science books, and 76 books of this group were fiction
books. The series books composed 238 or 59 per cent of
the total number of titles in the collection for retarded
readers. Four of the titles in these series books were
of the "How and Why Wonder Books," six were titles in the
"Allabout Books," seven were titles included in the "Life
of America Series," 11 were titles of the "Life in Europe
Series," 20 were titles of the "Signature Books," 23 were
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titles included in the "We-Were-There Series," 70 were
titles in the "Childhood of Famous Americans Series,"
and 86 of the 238 series books were titles of the "Land¬
mark Series" (see Table 10). The series books made up
the greatest number of books in the collection for
retarded readers, and the books which were intended for
reading therapy were fewest in nxamber.
To provide further insight into the collection of
materials for retarded readers, the types of materials,
as shown in Table 10, have been arranged according to
subject classifications. The subjects plus the num¬
ber of different titles and the number of volumes are
shown. This arrangement of materials according to subject
classifications was also intended to show the variety of
different materials that were or were not available for
retarded readers. The four types of materials came with¬
in the following subject classifications: philosophy,
social sciences, languages, science, history, individual
biography, and fiction. There were five different titles
and five volumes in the field of philosophy, 40 different
titles and 55 voliames in the social sciences, five titles
and volumes in languages, 36 different titles and 50
volumes in science, 53 different titles and 63 volumes in
history, 126 different titles and 187 volumes in individual
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TABLE 10
BOOKS INCLUDED IN THE FOSTERS GROVE HIGH SCHOOL
LIBRARY BOOK COLLECTION FOR RETARDED READERS
Type of Material Number Per Cent
Reading Textbooks 5 1
Adapted Materials








How and Why Wonder Books 4 1
Allabout Books 6 1
Life in America 7 2
Life in Europe 11 3
Dolch Basic Vocabulary 11 3
Signature Books 20 5
We-Were-There Series 23 6
Childhood of Famous Americans. 70 17
Landmark Series 86 21
Total 238 59
Total Nurtiber of Books 401 100
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biography, and there were 136 different titles and
225 volumes classified as fiction. These materials
totaled 401 different titles and 590 volumes (see Table
11) . In comparing the number of different titles with
the number of volumes, one sees that careful attention
was not given to the titles already on hand before
selecting other materials.
TABLE 11
BOOKS INCLUDED IN THE FOSTERS GROVE
HIGH SCHOOL LIBRARY FOR RETARDED
READERS ACCORDING TO SUBJECTS
Subject Different Titles Volumes
Philosophy 5 5
Social Sciences 40 55







The table that follows was constructed to provide an
insight into the general collection of the library accord¬
ing to subjects. The books in the general library collect
ion were distributed among the subject classifications as
follows: general works, 18; philosophy, 9; religion, 23;
social sciences, 159; languages, 20; science, 184; useful
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arts, 122; fine arts, 68; literature, 125; history, 203;
individual biography, 303; group biography, 47; fiction,
943. These make a total of 2,224 books in the general
library collection (see Table 12). Comparing Table 11
with Table 12, one sees that some subjects were not
represented in the materials that could be used by
retarded readers. These subjects were: general works,
religion, useful arts, and literature.
TABLE 12


















Eighteen per cent of the books in the 2,224 books
could be used by retarded readers. These 401 books were
recommended by the two bibliographies that were used as
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checklists in this evaluation. There were 1,823 books,
or 82 per cent of the books in the general library
collection, that were not recommended by the two reference
bibliographies for use by retarded readers (see Figure
10) .
Fig. 10.— Percentage of books in the library
collection for retarded readers.
The median reading grade level of the eighth and ninth
grade pupils was sixth grade or 11 years in chronological
age. The reading grade and age levels of the eighth grade
pupils ranged from grades five to nine or from 10 to 14
years in age. The reading grade and age levels of the
ninth grade pupils ranged from grades five to 10 or from
10 to 15 years in age. These data are presented in Tables
8-9. The reading grade levels which were indicated for
the books included in the Fosters Grove High School Library
book collection for retarded readers ranged from the first
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to the twelfth grades. The readability levels varied
from grades six through 12 for the "Reading Textbooks,"
grades five through 12 for "Adapted and Simplified
Materials," graces three through nine for "Readable Trade
Books," and grades one through two and grades four through
nine for "Books in Series" (see Figure 11). Figure 11 is
a reading grade level chart which was designed to show
the readability levels for each category of materials
listed. The types of materials and the grade levels
indicated for these materials are shown. The readability
levels of the materials listed under each category were
tabulated and the reading level range for the different
Fig. 11.— Reading grade levels for books included
in the Fosters Grove High School library collection for
retarded readers.
48
categories was formed from this tabulation. According
to the data presented in Figure 11, there are materials
in the school library which are at the reading levels of
the pupils who are in need of such material.
Evaluation on the Basis of the Findings of This Study
The evaluation of the Fosters Grove High School
Library on the basis of the findings of this study is
intended to point out the strengths and weaknesses of
the library collection for retarded readers. It has
been shown that the library has materials in its
collection to accommodate retarded readers; however, a
need for more books that would help develop reading
skills was indicated by the low levels of reading
achievement among the pupils examined, and the fact
that there were only five books in the collection which
were intended for the purpose of remedial reading
therapy. The need for a more varied selection of books
to represent subjects which were not represented for
retarded readers and to increase the number of different
titles and decrease the number of volumes of those that
were represented was’ evident.
The greatest concentration of duplicate titles was
in the subjects of biography and fiction. There was a
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greater concentration of subject matter in the biography
group. Even though the titles were different, the sub¬
jects were the same. This repetition of subject matter
was prevalent in the series books. The “Childhood of
Famous American Series," titles of the "Landmark Series,"
and the "Signature Books" are books of biography. Not
only were there duplicate titles within the series, but
there were repetitious subjects among these series.
Since 83 per cent of the pupils who were used as
samples in this study were reading below their chronological
grade placement expectancies, and using this fact as
a basis for judging the reading achievement of the entire
school population, it seems that a greater percentage of
the materials in the library collection should accommodate
the retarded readers. Of the 2,224 titles in the collection,
401 or 18 per cent of the total book collection were books
which were recommended for retarded readers.
The strengths of the library book collection for
retarded readers may be summarized as follows: (1) there
were materials in the Fosters Grove High School Library
book collection to accommodate retarded readers; (2) the
materials that were included in the selections for re-
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tarded readers had been recommended by Gateways to
Readable Books,1 and Good Reading for Poor Readers;^
and (3) the number of volumes of the entire collection
met the quantitative standards as recommended by the
State Department of Education.^
The weaknesses of the book collection for retarded
readers may be summarized as follows: (1) there is a
need for more materials to help develop reading skills?
(2) improper selection in the past of materials for the
library is evident; (3) there is a need for greater
representation of books for retarded readers among the
2,224 titles represented; (4) the materials for the
library should be selected by an experienced librarian?
and (5) an inventory of the titles and subjects already




3south Carolina State Department of Education.
Standards for Accredited High Schools of South Carolina,
op. cit.
Summary, Conclusions, Reconmiendations
Fosters Grove High School, v^ich is 10 miles north
of Spartanburg, is located in the rural farm community of
Cherokee Springs in Spartanburg,County, South Carolina.
The school had an enrollment of 327 pupils in grades
eight through 12. The library of Fosters Grove High
School houses 2,224 books. The number of books meet
the quantitative standards as recommended by the South
Carolina State department of Education.1
The general purpose of this study was to determine
whether or not the book collection of the library was
meeting the reading needs of the pupils enrolled at
Fosters Grove High School. A study of this type was
considered as being necessary on the basis of the following:
(1) the large number of academic failures among the pupils,
which led the school personnel to suspect a reading pro¬
blem; (2) the findings of the California Achievement Test,
Junior High Level^ which substantiated the fact that a
^South Carolina State Department of Education.
Standards for Accredited High Schools of South Carolina,
op. cit.
^California Achievement Test, Junior High Level,op. cit.
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reading problem existed among the pupils; (3) the fact
that no provision was made to combat the reading pro¬
blem; and (4) the selection procedures used to obtain
materials for the library.
A description of the Fosters Grove High School
students was presented in Chapter II. This description
was based on their reading achievement and mental maturity
data. Ninety-one of the 110 eighth and ninth grade pupils
were used as samples in this study. Those pupils whose
reading achievement was below the eighth grade and ninth
grade levels were considered as retarded readers. It
was found that 83 per cent of the pupils who were used
as scumples in this study had reading scores below the
expected scores for eighth and ninth grade pupils, and
73 per cent of the pupils had mental ages that ranged
below the eighth and ninth grade levels. The pupils'
scores from the California Achievement Test, Junior High
Level,1 and the California Test of Mental Maturity^ were
used to determine the reading achievement and the mental
libid.
^California Test of Mental Maturity, op. cit.
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abilities of the pupils. These test scores revealed
that a serious reading problem existed and that the
levels of mental maturity of the pupils were low.
An evaluation of the Fosters Grove High School
Library book collection was presented in Chapter III.
The evaluation was conducted by checking the shelf list
of the library against two reference bibliographies for
retarded readers — Gateways to Readable Books^ and Good
Reading for Poor Readers.^ In checking the library
holdings against these two bibliographies, it was found
that there were 401 titles among the 2,224 titles in
the school library that were recommended for retarded
readers. The reading levels indicated for the books
varied from grades one through 12. These facts show
that there were books in the library collection that
could accommodate retarded readers.
Although the library had books to accommodate
retarded readers, and this fact can be considered as one




existed in the selection procedures, the quantity of
books in the collection to help develop reading skills,
the number of books represented in the total library
collection for retarded readers, and the large number
of duplicate titles and subject materials that was ob¬
served as being prevalent in the collection. In addition
to the library possessing books that could accommodate
retarded readers, other strengths were found on the
basis that the materials that were represented in the
collection for retarded readers were recoaranended by the
two reference bibliographies that were used as checklists
in the evaluation, and the number of volumes in the total
collection were sufficient to accommodate the school
population.
In view of the findings of this study, the following
conclusions were reached:
(1) The pupils of Fosters Grove High School and
the community are confronted with the problem of a low
socio-economic environment, vhich may be directly re¬
sponsible for the existing low cultural developments,
the low levels of mental maturity among the pupils, and
the large number of academic failures which are, seemingly,
caused by a reading deficiency among the pupils.
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(2) The pupils of Fosters Grove High School are
in need of remedial reading guidance. The mental maturity
levels of the pupils are low, and with such low levels
of mental maturity, it seems that very little academic
success can be expected from these pupils.
(3) A thorough study of the reading needs of the
pupils was not made before selecting materials for the
library. There were so few books that were designed
to help develop and improve reading skills. Since so
many of the pupils were in need of reading guidance, it
seemed that there should have been more remedial reading
material to accommodate the student body. However, the
fact that there were books in the collection to accommo¬
date retarded readers seems to indicate an awareness of
a reading problem, even though very little was done about
the problem.
(4) The materials of the library were selected to
meet the quantitative standards rather than the reading
needs of the pupils. The large number of duplicate titles
substantiate this conclusion.
In conclusion, the following suggestions are offered
on the basis of the findings which were revealed in this
study. It is suggested that:
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(1) A remedial reading program be instituted
and, within this program, activities be organized that
would help the pupils improve their reading ability
and enhance learning.
(2) Other tests be given to measure the reading
achievement and the mental maturity levels of the pupils
in order that the descriptions of the pupils that were
formed frpm the results revealed by the California
Achievement Test, Junior High Level,^ and the California
Test of Mental MaturityZ be better confirmed.
(3) Additional remedial reading materials be
placed in the library that would be helpful in supple¬
menting the reading, social, cultural, and recreational
needs of the pupils.
(4) The present selection procedures used in pro¬
viding materials for the library be given serious thought
with the probability that a change in the selection pro¬
cedures may provide materials \h ich v\ould be better suited
for the pupils of the school.
^California Achievement Test, Junior High Level,
op. cit.
^California Test of Mental Maturity, op. cit.
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